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Our background matters 

Some history 



The Magnificent 
Seven…(Plus) 

for Improving 
Type Social 

Behaviors for 
Anti-Bullying 

and All 
Students 

•  1. Understanding ‘well-being’ and SEL as a strength-based 
approach to open a wide range of social-emotional skills. 

•  2. Adopting a multilevel whole-school approach to 
improving SEL 

•  3. Target, high-risk times and places for reviewing SEL 
challenges within a social developmental framework 

•  4. Identify target behaviors through the implementation of 
specialized programs: seating antecedent and consequences 
functionally, and developmentally sensitive 

•  5. Build capacity and readiness 

•  6. Allow for solution time to achieve social changes, as 
well as institutional buy-in 

•  7. Engaged students in multiple domains in settings, in 
helping to design strategies to reduce social isolation and 
address developing conflicts 

•  8. Provide ongoing, updated, contextually relevant support 
for higher-risk students. 

•  9. Keep a humble approach 

•  10. Work with Parents 

•  11. Thanking colleagues and family, not just the individual 



Social and Emotional Learning and Bullying Prevention 
 

Overview: While bullying is a pervasive problem in many schools, schools can take specific steps to 

improve the school climate and encourage positive interactions designed to reduce or prevent 

bullying.  

 

Schools using a social and emotional learning (SEL) framework can foster an overall climate of 

inclusion, warmth, and respect, and promote the development of core social and emotional skills 

among both students and staff. 

 

Because bullying prevention is entirely congruent with SEL, it can be embedded in a school’s SEL 

framework.  

 

The aims is to: 

 

 (a) provide a basic description of a school-wide SEL framework,  

 

(b) illustrate the relationship between social and emotional factors and bullying, and  

 

(c) explain how an SEL framework can be extended to include bullying prevention. 



Research does indicate…that multifaceted approaches to reducing 
bullying in schools are more likely to succeed than single-component 

programs.  
 

Such programs may include a school-wide component focused on training, awareness, 

monitoring, and assessment of bullying;  

 

A classroom component focused on reinforcing school-wide rules and building social and 

emotional skills, such as social problem-solving and empathy;  

 

And an intervention component for students who are frequent targets or perpetrators of bullying. 

Programs directed at only one of these levels, or interventions designed only for the targets and 

perpetrators of bullying, are less likely to be effective (Birdthistle et al., 1999; Ttofi & Farrington, 

2009; Vreeman & Carroll, 2007).  

 

Schools can scaffold bullying prevention into a larger, more comprehensive framework for 

prevention and positive youth development.  

 

Schools can strengthen their prevention efforts while also addressing underlying social, 

emotional, and environmental factors that can contribute to bullying.  

 

A social and emotional learning (SEL) framework can serve just this purpose. 



CASEL has identified five core categories of social and emotional skills:  
 

•  Self-awareness—accurately assessing one’s feelings, interests, values, and strengths/ abilities, and 
maintaining a well-grounded sense of self-confidence  

 
•  Self-management—regulating one’s emotions to handle stress, control impulses, and persevere in 

overcoming obstacles; setting personal and academic goals and then monitoring one’s progress toward 

achieving them; and expressing emotions constructively  
 

•  Social awareness—taking the perspective of and empathizing with others; recognizing and 

appreciating individual and group similarities and differences; identifying and following societal standards of 
conduct; and recognizing and using family, school, and community resources  

 
•  Relationship skills—establishing and maintaining healthy and rewarding relationships based on 

cooperation; resisting inappropriate social pressure; preventing, managing, and resolving interpersonal conflict; 

and seeking help when needed 
 

 •  Responsible decision-making—making decisions based on consideration of ethical standards, safety 
concerns, appropriate standards of conduct, respect for others, and likely consequences of various actions; 

applying decision-making skills to academic and social situations; and contributing to the well-being of one’s 

school and community 



Most forms of bullying begin to decline by the end of the elementary grades and continue to decrease 

through the middle and high school grades. This decline is, however, temporarily reversed if students 

transition from an elementary school to a middle school or junior high school during the middle grades.  

 

In these cases, there is often a spike in bullying during that transition year, perhaps reflecting a desire 

for students to reestablish dominance or achieve leadership (Pelligrini, 2002). The damage to 

victimized children is compounded by the relatively stable nature of victimization, such that the same 

children often remain victims from one school year to the next (Nansel, Haynie, & Simons-Morton, 

2007). Consequences for such children include emotional distress, such as loneliness, anxiety, and 

depression, as well as poor school performance and attendance, low self-confidence and self-concept, 

and social marginalization.  

 

These effects can be very long-lasting. For example, being a target of bullying during adolescence is 

linked to higher levels of depression and anxiety in early adulthood (Dempsey & Storch, 2008). As for 

children who bully, while some socially “high status” bullies often appear well-adjusted, other children 

who bully frequently experience a range of negative outcomes, including poorer school adjustment, 

more peer rejection, and more externalizing and internalizing behaviors, such as conduct problems, 

delinquency, criminal activity, and depression (Paul & Cillessen, 2007; Vreeman & Carroll, 2007; 

Whitted & Dupper, 2005).  

 

Witnessing bullying incidents can produce feelings of anger, fear, guilt, and sadness in observers 

(Batsche & Porter, 2006). Bystanders who witness repeated victimization of peers can experience 

negative effects similar to the victimized children themselves (Pepler & Craig, 2000).  



 

 

The Connection Between SEL  and Bullying Prevention: 
 

 Given these contributing social factors, preventing and reducing bullying requires a 

focus on the social, emotional, and moral climate of the school, as well as on the social 

and emotional competence of the entire school body (Bosaki, Marini, & Dane, 2006; 

Knoff, 2007; San Antonio & Salzfass, 2007; Vreeman & Carroll, 2007; Whitted & Dupper, 

2005). 

 

 

Although much remains to be learned about best practices for bullying prevention and 

intervention, the existing research suggests that universal schoolbased prevention 

programs (i.e., those designed for all children) can be effective.  

 

A recent report by the Task Force on Community Preventive Services (Hahn et al., 

2007) concluded that universal school-based programs designed to prevent or reduce 

violent behavior, including bullying, significantly reduced rates of violent behavior and 

aggression for all grade levels. 



Farrington, D. P. & Ttofi, M. M. (2009). Reducing school bullying: Evidence-
based implications for policy. Crime & Justice, 38, 281. 
 

Abstract 
School bullying is an important social problem with serious short-term and long-term implications for 

physical and mental health. Bullies tend to be aggressive and delinquent, whereas victims tend to be 

anxious and depressed. School-based antibullying programs are effective in reducing bullying and being 
bullied. 

 
 On average, bullying was reduced by 20–23 percent in experimental schools compared with control 

schools. The most important program components associated with a decrease in bullying are parent 

training, improved playground supervision, disciplinary methods, school conferences, videos, information 
for parents, classroom rules, and classroom management.  

 
The most important program elements associated with a decrease in bullying are:   

videos,  disciplinary methods, peer work, parent training, and  

cooperative group work.  
 

New antibullying programs should be designed, tested, and accredited on the basis of the most effective 
intervention components. 

 



Espelage, D., Anderman, E. M., Brown, V. E., Jones, A., Lane, K. L., McMahon, S. D., Reddy, L. A., 

& Reynolds, C. R. (2013, January 7). Understanding and Preventing Violence Directed Against 

Teachers: Recommendations for a National Research, Practice, and Policy Agenda. American 

Psychologist. Advance online publication. doi: 10.1037/a0031307 
 
Violence directed against K–12 teachers is a serious problem that demands the immediate attention of researchers, 

providers of teacher pre-service and in-service training, school administrators, community leaders, and 
policymakers.  

 

Surprisingly, little research has been conducted on this growing problem despite the broad impact teacher 
victimization can have on schooling, recruitment, and retention of highly effective teachers and on student academic 

and behavioral outcomes. Psychologists should play a leadership role in mitigating school violence, including 
violence directed toward teachers.  

 

There is a need for psychologists to conduct research accurately assessing the types and scope of violence that 
teachers experience; to comprehensively evaluate the individual, classroom, school, community, institutional, and 

cultural contextual factors that might predict and/or explain types of teacher violence; and to examine the 
effectiveness and sustainability of classroom, school, and district-wide prevention and intervention strategies that 

target teacher violence in school systems.  

 
Collectively, the work of psychologists in this area could have a substantial impact on schooling, teacher experience 

and retention, and overall student performance. 
 

http://www.apa.org/news/press/releases/2013/01/violence-teachers.aspx 



AN ECOLOGICAL 
PERSPECTIVE ON 
BULLYING and VIOLENCE 
PREVENTION AND 
INTERVENTION:  

•  **************************************************
******** 
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•  School Board 

•  Presentation 
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•  Mental-Health  

•  and 

•  Well-Being 



Seven 
domains 
toward 
resiliency 
(Doll, Zucker 
& Brehm, 
2004) 

Believing in Me 

Taking charge 

Following the class rules 

My teacher 

My classmates 

Talking with my parents 

I worry that 



Elusive 
Elements in 

Implementatio
n 

 [Elias, et. al] 

•   Difficulties with Sustainability 

•   Problematic Structural Features in 
School Settings 

•   Turnover and Innovation Knowledge 

•    Favoring Short-term gains 

•   Interventions Rarely Delivered as 
Planned 

•   Operationalizing 'theory' to 'action' 

•   Management, Resources & 
Organization Requirements 

 Underestimated 



Factors Associated with Successful & Enduring Implementation for 
Evidence-Based Intervention for SEL Skills                    [Elias, et al] 

❑  Presence of Program Coordinator or Committee 

❑  Individual's involvement with high morale & ownership 

❑  Ongoing process of formal and informal training 

❑  High inclusiveness of all school personnel 

❑  High visibility in the school and community 

❑  Components that explicitly foster mutual respect and support' 

❑  Varied and engaging instructional activities 

❑  Linkage to stated goals of the school and/or districts and state 

❑  Consistent support from school principals 

❑  Additional support from new and seasoned administrators 

❑  Additional collegial support 

 



Social 
Development 

In  
Early and 

Mid-
Adolescence 

•  Increased importance of peer 
relationships 

–  Look to peers for guidance on 
behavior and  affirmation of 
individual worth 

•  Development of young person’s 
racial, ethnic, religious, sexual/gender 
identity  

–  May lead to hostility toward those 
who are “different” 

•  Important period of social 
development  

–  Behavior patterns learned during 
this time usually persist 



Direct v. Indirect Bullying 

•  Direct Bullying 

•  Physical - hitting, kicking, shoving, spitting 

•  Verbal - taunting, teasing, putdowns 

•  Non-verbal - threatening, obscene gestures 

•  Indirect Bullying 

•  Physical - getting another person to assault 
someone 

•  Verbal - spreading rumors, gossip 

•  Non-verbal - deliberate exclusion from a 
group or activity 

•  Cyber-bullying - using email, Instant 
Messages, web sites  

•  (Adapted from the Olweus 
Bullying Prevention Group, 
2001) 



Bullying and School Violence 

•  frequent fighting and carrying weapons 

•  more often boys than girls  

Youth who bully others more 
likely to engage in serious 

violence 

Bullying victims also engage 
in violence to defend or get 

revenge (less often than 
aggressors) 

Preventing bullying 
reduces more serious 

forms of violent behavior, 
including gangs 



School Climate Factors Related to 
Bullying 

•  School discipline that is too 
authoritarian or too lax 

•  Reinforcement of bullying 
behavior 

•  Ignoring bullying behavior 

•  Acceptance of bullying by peer 
groups 

•  Acceptance of bullying by staff 

•  Modeling by school staff and 
other students 

•  Swearer & Doll, 2002, NJASP 



Resilient 
Classrooms:   
Creating 
Healthy  
Environments 
for Learning 

Beth Doll  
University of Nebraska 
Lincoln 

bdoll2@unl.edu 



MACRO SYSTEM 
Cultural / Community Level 

EXO SYSTEM	 

(Parental	Work	Setting,		Teacher	In-

Service	Training)	

Individual	

Child	Level 

MESO SYSTEM 

MICRO 
SYSTEM  

(Family	Level) 

MICRO 
SYSTEM  

(Peer	Level) 

MICRO 
SYSTEM  

(School	Level) 

Bogenschneider’s	(1996)	Model	of	Analysis 



Limitations of   
RISK FACTORS 

•  No single risk factor or set of risk factors is 
powerful enough to predict with certainty that a 
particular youth will become violent. 

•  Risk factors can be used to predict violence in 
groups with particular characteristics 
(ecosystems) or environmental conditions but 
not in individuals. (Report of the Surgeon General, 2001) 



Individual Child 

Protective Factors 

•  Strong Problem Solving skills 

•  Well developed IQ 

•  Good social skills 

•  Mastery 

•  Religious commitment 

•  Empathy   

Risk Factors 

•  + Attitude to violence 

•  Lack of empathy 

•  Antisocial behavior 

•  Alienation or rebelliousness 

•  Bully Victim 

•  Aggressive reaction pattern + physical 
strength 

•  Need for power & dominance 

•  Temperament 

 

 



Micro Ecosystem – School 

Protective Factors 

•  High performing school 

•  Connectedness with adult at 
school 

•  Faculty & staff that understand 
bullying 

•  Physical features of school 

•  School climate   

Risk Factors 

•  School transitions 

•  Low commitment to school 

•  Poor supervision at lunch and 
recess 

•  Physical features of school 

•  Adult denial /unawareness of 
problem 

 



New Jersey Department of Education School Self-Assessment for 

Determining Grades  under the Anti-Bullying Bill of Rights Act July 

1, 2021–June 30, 2022  
 

 

 

 

 

Core Element #1: HIB Programs, Approaches or Other Initiatives (N.J.S.A. 18A:37- 17a) Indicator 

A.  

 

The school annually establishes HIB programs, approaches, or other initiatives. 

E.g., Indicator:  The school safety/school climate team (SS/SCT) identified patterns of HIB and 

reviewed school climate and policies to prevent HIB. 
 

 

 



Core Element #2: Training on the BOE-approved HIB Policy and Procedures 
(N.J.S.A. 18A:3717b and c) Indicator  

A: School employees, contracted service providers and volunteers were provided training on the HIB policy. 

Indicator 
  

B: The HIB policy training included instruction on preventing HIB on the basis of protected categories 

enumerated in the ABR and other distinguishing characteristics that may incite incidents of discrimination or HIB.  
E.g. Indicator 

 
 C: The HIB policy was discussed with students, in accordance with the district’s process for these discussions. 

 

Sample Documentation  
• Written process for the discussions  

• Agendas 
 • Schedules/calendar  

• Evidence of staff assignments (e.g., memos, agendas)  

• Lesson plans  
• PowerPoint presentations  

• Media center or library material usage  
• Classroom or other materials used in the discussions • Public address announcements • Notes from 

discussions  

• Evidence (e.g., program action plans, goals and objectives, assessment data) that the discussions are part of 
and an integrated part of the school’s HIB prevention strategy  

• Materials used in communicating “themes” regarding the HIB policy • Newsletters, announcements or other 



Core Element #3: Other Staff Instruction and Training Programs (N.J.S.A. 18A:
6-112, N.J.S.A. 18A:37-22d, N.J.S.A. 18A:37-26a, N.J.S.A. 18A:37-21d, N.J.S.A. 

18A:26-8.2) Indicator 
 

 A.  
Each teaching staff member completed at least 2 hours of instruction in suicide prevention that included information 

on HIB, in each five-year professional development period. E.G. Indicator A.  
 

Each teaching staff member completed at least 2 hours of instruction in suicide prevention that included information 

on HIB, in each five-year professional development period. 
 

E.g. Indicator C. The school anti-bullying specialist (ABS) was given time during the usual school schedule to 
participate in in-service training in preparation to act as the ABS 

 

E.g. Indicator D. The members of the school safety/school climate team (SS/SCT) were provided with professional 
development in effective practices of successful school climate programs or approaches. 

 
E.g. Indicator E. School building leaders* have received information on the prevention of harassment, intimidation 

and bullying as part of their training on issues of school ethics, school law and school governance. *“School 

leaders” are school district staff members who hold positions that require the possession of a chief school 
administrator, principal or supervisor endorsement. 



Core Element #4: Curriculum and Instruction on HIB and Related 
Information and Skills (N.J.S.A. 18A:37-29) 

 

Indicator A.  

The school provided ongoing, age-appropriate instruction on preventing HIB in accordance with 

the New Jersey Student Learning Standards. 

  

https://www.nj.gov/education/standards/ 

 

 

https://www.nj.gov/education/standards/chp/index.shtml 

 

E.g. Indicator B. The school observed the “Week of Respect” during the week beginning with the 

first Monday in October of each year, recognizing the importance of character education by 

providing age-appropriate instruction focusing on HIB prevention. 



Core Element #5: HIB Personnel (N.J.S.A. 18A:37-20a, N.J.S.A. 18A:
37-20c, N.J.S.A. 18A:3721a) Indicator  

 

A. The principal appointed a school anti-bullying specialist (ABS 

E.g. Indicator  

 

B. The ABS met at least two times per school year with the district anti-bullying 

coordinator (ABC). E.g. Indicator  

 

C. The school safety/school climate team (SS/SCT) met at least two times per school 

year to develop, foster and maintain a positive school climate by focusing on the 

ongoing, systemic process and practices in the school and to address school climate 

issues including HIB. 



#6: School-Level HIB Incident Reporting Procedure (N.J.S.A. 18A:37-15b(5), 
N.J.S.A. 18A: 37-15b(6)(a)) Option A Indicator 
 

 A. The school implemented the district’s procedure for reporting HIB that includes all required 

elements. 

Core Element #6: School-Level HIB Incident Reporting Procedure (N.J.S.A. 18A:37-15b(5), 

N.J.S.A. 18A: 37-15b(6)(a)) Option A Indicator A. The school implemented the district’s procedure 

for reporting HIB that includes all required elements 

 

 

Core Element #6: School-Level HIB Incident Reporting Procedure (N.J.S.A. 18A:37-15b(5), 

N.J.S.A. 18A: 37-15b(6)(a)) Option B  Indicator A. The school has a process for ensuring that staff 

are implementing the district’s procedure for reporting HIB that includes all required elements.   

 

 

E.g. Indicator B. The school fosters a positive school climate that encourages reports of all 

concerning behaviors, including HIB, AND implements effective prevention strategies which 

resulted in no incidents of HIB. 
 



 

Core Element #7: HIB Investigation Procedure (N.J.S.A. 18A:37-15b(5) 

and (6)(a) and (b)) Option A: The school followed the BOE-approved 

policy on HIB investigation procedures, which provides for: Indicator A. 

Notification to parents of alleged offenders and alleged victims in each 
reported HIB incident. 

 

 
E.g. Indicator C. Preparation of a written report on the findings of each HIB investigation 

 

E.g. Indicator D. Results of the investigation reported to the chief school administrator (CSA) 

within 2 school days of completion of the investigation. 

 

E.g. Core Element #7: HIB Investigation Procedure (N.J.S.A. 18A:37-15b(5) and (6)(a) and 

(b)) Option B  

 

 Indicator A. Responsible staff are knowledgeable about the process to notify parents of 

alleged offenders and alleged victims in each reported HIB incident and how to implement the 

process. 

 
 



Following the previous 
‘self-assessment’ rules  
related to HIB and You’ll 
Avoid a Disaster; Ands 

application to SEL 



Away or Toward? What Does the Setting and/or Situation Call 
For! 







•  SEL Trained Staff Build 
Leadership to Help Reduce 
Student Misbehavior 

























•  The Target Bullying Involvement Program (T-BIP), a free 
initiative aimed at addressing bullying among students aged 
7-18. 

•  T-BIP offers individualized, three-hour sessions for 
students involved in bullying, whether as victims, bullies, or 
both. 

•  The program is designed to uncover and address the 
dynamics of bullying involvement, focusing on prevention and 
relationship restoration. 

•  Participants receive tailored recommendations to help stop 
bullying behaviors and improve interpersonal relationships. 

•  For more information or to schedule a session, contact 
Melanie Willis via email at tbip@unl.edu or by phone at 
402-417-0188. 



The Target Bullying Intervention Program (T-BIP) was developed in 1998 as an alternative to in-

school suspension for bullying behaviors. Research has found that youth respond better to corrective 

interventions compared to punishment. It is known that individuals’ social-cognitive perceptions underlie, 

perpetuate, and influence bullying behaviors (Doll & Swearer, 2005; Swearer & Cary, 2003). Research 

has also shown that interventions for aggressive and bullying behaviors are more effective when 

delivered individually versus in a group (Dishion, McCord, & Poulin, 1999). Thus, the T-BIP was 

developed and has been implemented in many US schools for the past 25 years. The T-BIP is a four-

hour CBT assessment and intervention session followed by a data-based feedback session with 

caregivers, school personnel, and the offending student, with the aim of understanding the mechanisms 

underlying the bullying behaviors and providing evidence-based strategies for engaging in more 

prosocial and kinder behaviors, with the goal of ending the bullying behaviors. 

 

Individualized program provided by supervised, trained specialists for students ages 7-18 years who are 

involved in bullying (i.e., victim, bully, bully-victim SOLUTION FOCUSED ) INDIVIDUALIZED  and/or 

PREVENTATIVE  

 

  

Uncovers Issues: • Specific recommendations provided for stopping bullying involvement and restoring 

relationships • 1:1, 3-hour session tailored to each student and addresses involvement in bullying, 

whether the student has bullied, been bullied, or both. 



Bullying does not occur in a vacuum. It is not a coincidence when 

bullying emerges in a group. Knowledge of both the causes of 

bullying and how to prevent it has increased radically in recent 

decades. We know more about bullying today than we have ever 

done before. This knowledge is vital to children’s and young 

people’s development and learning. 

 

This anthology looks at bullying from different perspectives. 

Research results are interspersed with testimonies from young 

people on what changed their situation. The researchers’ 

contributions come from different theoretical fields, which enable a 

broader and deeper understanding of the problem. The anthology’s 

research contributions should be seen as complementary rather 

than as opposites. They all contribute with explanations and 

understandings of bullying in different contexts. 

 

It is a necessity that the knowledge that exists about bullying is 

disseminated to those who work with and for children and young 

people. This anthology can hopefully contribute to an in-depth 

discussion and an inspiring reading. 

 

This product can only be shipped to Sweden 

 

Read or download as a free PDF 

To pay by invoice 

Contact shop@friends.se 

https://stiftelsenfriends.sharepoint.com/
sites/Delatmaterial/Delade%20dokument/

Forms/AllItems.aspx?
id=%2Fsites%2FDelatmaterial%2FDelad

e%20dokument%2FDelat%20material%2
FB%C3%B6cker%2FAgera%20Mera%20

%2D%20en%20antologi%20mot%20mob

bning%2FFriends%5FAlways%5Ftake%5
Faction%2Epdf&parent=%2Fsites%2FDel

atmaterial%2FDelade%20dokument%2F

Delat%20material%2FB%C3%B6cker%2
FAgera%20Mera%20%2D%20en%20ant

ologi%20mot%20mobbning&p=true&ga=1 
 



Recommended Articles, Books, Websites 


